Abstract
The purposes of this study were threefold: to explore former rugby league players' 27 experiences of professional academy environments, to understand their reasons for dropping 28 out of the sport, and to explore their recommendations for optimising future talent 29 development environments. Semi-structured interviews were conducted with nine ex- 30 professional academy rugby league players up to one year after dropping out of playing 31 rugby. A combination of inductive and deductive thematic analysis was employed to analyse 32 the data. The thematic analysis revealed three general dimensions: talent development 33 pathways, reasons for dropout, and recommendations. The findings suggest that players' 34 talent development experiences, and the reasons for dropout could be explained by a complex 35 interaction of micro (e.g., negative academy experiences), meso (e.g., education), exo (e.g., 36 player pathway structures), and macro systems (e.g., transitions to other clubs). It is 37 concluded from these findings that talent development pathways which lack a long-term 38 focus, and emphasise early success are likely to result in increased risk of burnout, de- attributes they acquired along the way (Baker & Young, 2014) . Although research has been 55 dedicated to understand expertise acquisition, research into why high-performing adolescent 56 athletes do not achieve elite status by transitioning into full-time professional contracts and 57 subsequently dropping out of playing sport is relatively sparse (see Brown & Potrac, 2009; 58 Fraser-Thomas, Côté, & Deakin, 2008a; Quested et al., 2013) . This is an important issue to 59 understand since in the UK alone, rugby league currently has one of the highest rates for 60 dropout (Sport England, 2012). Alfermann and Stambulova (2007) propose that dropping out 61 from sport is the premature termination of a sports career prior to the individual reaching 62 their peak performance. Talented adolescents who have demonstrated traits of elite 63 performance in the teenage years, who stop playing their sport having not fulfilled their 64 potential, are often exposed to immediate psychological, motivational, health and well-being 65 issues associated with sport failure (Brown & Potrac, 2009; Crane & Temple, 2015) . 66 Exploring the talent development pathways which many of these athletes partake in 67 during their progression to achieve peak performance could reveal the reasons behind their can encounter (e.g., conflicting coaching styles, lack of individualised development sessions, 85 a negative motivational climate) whilst operating in such talent development environments 86 (Rumbold et al., 2018) . In addition, these pressures have been shown to link to a series of 87 predominantly negative emotional, intrapersonal and performance development outcomes.
88
To achieve a holistic talent development approach, it has been suggested that a sound 89 theoretical framework is important in foreseeing and designing the most appropriate ways to 90 develop future athletes. Many talent development models have specified clear stages (e.g., 91 Bloom, 1985) which individuals progress through (for a review, see Coutinho, Mesquita, & 92 Fonseca, 2016). However, talent development is idiosyncratic, non-linear and dynamic 93 (Coutinho et al., 2016 This design was considered to be most appropriate for serving three main philosophical aims. 166 Firstly, the current authors were interesting in exploring and outlining a social inequity (cf. were then collated into lower-order themes before being categorised into higher-order 239 themes. Higher-order themes were then deductively clustered into general dimensions. 
Results and Discussion

270
The thematic analysis revealed 17 lower-order themes, 7 higher-order themes, leading were all confident with you. They weren't saying 'we'll shove him in and we'll see'. The lower-order theme of coaches was concerned with participants' recommendations 601 to improve coaching behaviour in order to provide a better experience for players. The main 602 areas that were discussed by the participants were increased coach-player interactions and 603 coaches being honest. Participants discussed some coaches who did not engage in any social 604 interaction with the players, suggesting it was important that coaches were not a "friend", but 605 interacted more so they could help with "whatever they need". Participants also discussed the rather than necessarily actual events that occurred in talent development environments which 640 may subsequently be subject to forms of bias (e.g., recall bias). Hence future research should 641 look to extend on these initial findings using other methodologies (e.g., ethnography) to 642 explore the actual events that occur in these environments.
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Conclusion
644
The findings highlight that dropout from rugby league is a complex and 
